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ABSTRACT 
 

WHAT DO PARENTS KNOW, HOW DO THEY KNOW IT, AND WHAT DO THEIR 
CHILDREN THINK ABOUT THESE THINGS? EXPLORING PERCEIVED 

PARENTAL KNOWLEDGE OF CHILDREN’S SAFETY PRACTICES IN RELATION 
TO PARENT-CHILD RELATIONSHIP QUALITY 

 
 
Sharon H. J. Hou       Advisor: 
University of Guelph, 2015      Dr. Barbara Morrongiello 
 
 

Middle childhood to pre-adolescence is an important time for children to experience 

increasing separation from their parents and develop independent thinking, and for parents to 

adjust to granting increasing autonomy to their children. The present study aimed to better 

understand parents’ perceptions of their knowledge about their child (who, what, where), how 

they attained this knowledge, their safety practices, and how perceived relationship quality is 

related to these processes during this transition period. Parent-child dyads (N = 46) were 

recruited, with children (25 boys, 21 girls) 8 to 13 years old. Results revealed that parents 

reporting a high level of communication with their child were more likely to believe they 

possessed greater knowledge of their children, whereas a high level of trust was linked to lesser 

knowledge of children’s whereabouts. Parents employed a variety of safety strategies to keep 

their children safe, though strategy use was unrelated to relationship quality. Findings can inform 

families on how to best guide their children into adolescence and foster their optimal 

development by attaining and managing awareness, implementing age-appropriate safety 

practices, and securing a positive relationship that will likely persist across children’s 

development.  
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What Do Parents Know, How Do They Know It and What Do Their Children Think About 

These Things? Exploring Perceived Parental Knowledge of Children’s Safety Practices In 

Relations to Parent-Child Relationship Quality 

Overview!

Worldwide, unintentional injury is a leading cause of disability and mortality for children 

beyond the first year of life, including in industrialized countries like Canada and the United 

States (Alonge & Hyder, 2014; Canadian Institute of Child Health, 2002; Center for Disease 

Control, 2012; World Health Organization, 2008). Historically, the perception that injuries are a 

consequent of “accidents” or random events led the public health sector to neglect this leading 

health concern (Langley, 1988). In recent years, however, research has shown that the majority 

of childhood injuries are preventable (Hyder, 2006; Krug, Sharma, & Lorenzo, 2000; Meddings, 

2007; Peek-Asa & Hyder, 2009). Accordingly, this realization has led to increasing attention to 

systematically study determinants of injuries in order to establish injury prevention programs and 

reduce harm (e.g., He, Lunnen, Puvanachandra, Zia, & Hyder, 2014; Miller, Romano, & Spicer, 

2000; Morrongiello, Ondejko, & Littlejohn, 2004a; Yung, Haagsma, & Polinder, 2014). 

Epidemiological studies reveal a range of behavioural and situational causes of childhood injury, 

highlighting the importance of identifying relevant parenting strategies that impact children’s 

safety (e.g., Kendrick, Barlow, Hampshire, Polnay, & Stewart-Brown, 2007; Schwebel, 

Brezausek, Ramey, & Ramey, 2004). !

Studies have found that although parents recognize the importance of keeping their 

children safe (e.g., Gielen, Wilson, Faden, Wissow, & Harvilchuck, 1995; Peterson, Ewigman, & 

Kivlahan, 1993; Wells, Morrongiello, & Kane, 2012), implementing and maintaining safety 

strategies can be challenging because children require different parenting approaches to ensure 
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their safety across development. For example, while young children’s safety can be achieved by 

direct supervision, adolescents are granted autonomy and allowed more time in social settings 

away from home and parents, making supervision a less available option for parents. Notably, 

middle childhood and pre-adolescence may be a particularly difficult time for parents because 

during these developmental periods (ranging from grade 3 to 8, approximately 8 to 13 years), 

children are starting to demand increasing freedom and parents have to determine how to balance 

granting autonomy while keeping their children safe. There is extensive research examining 

parents’ awareness of young children’s (e.g., under the age of 5) safety issues in the home and 

the strategies parents use to keep them safe (e.g., Brown, Roberts, Mayes, & Boles, 2005; 

Eichelberger,  Gotschall, Feely, Harstad, & Bowman, 1990; Garling & Garling, 1995; Kerns, 

Aspelmeier, Gentzler, & Grabill, 2001; Morrongiello, Ondejko, & Littlejohn, 2004b). Similarly, 

numerous studies have examined parenting strategies that affect risky behaviours during 

adolescence (e.g., 14 to 17 years old; DiClemente et al., 2001; Cleveland, Gibbons, Gerrard, 

Pomery, & Brody, 2005; Li, Staton, & Feigelman, 2000; Padilla-Walker, Nelson, Madsen, & 

Barry, 2008; Parkes, Henderson, Wight, & Nixon, 2011; Young & Zimmerman, 1998). 

Strikingly absent, however, is research on parents’ efforts to keep youths safe during the stages 

of middle childhood to pre-adolescence – an important time for children to develop independent 

thinking, experience autonomy and adjust to the increasing separation away from parental 

supervision. Addressing these gaps in research, the present study aimed to better understand 

parental knowledge, approaches to acquiring this information and to keeping their child safe. In 

order to compare parents’ perspective with children’s views, children’s perception regarding the 

same processes (e.g., parental awareness and approaches to acquiring knowledge) was gathered. !
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Parental Knowledge and Parent-Child Relationship Quality!

 Parental knowledge of their children’s daily activities and whereabouts is important for 

keeping children safe and fostering positive developmental outcomes. In early childhood, 

children spend most of their time under direct supervision of their parents and at home 

(Morrongiello, Corbett, Mccourt, & Johnson, 2006a, b). Consequently, parents are more easily 

able to identify and prevent children’s risky behaviours (Morrongiello & Kiriakou, 2004; 

Morrongiello et al., 2004b). As children grow older, however, they spend increasingly less time 

under direct adult supervision and parents generally shift to strategies involving periodic 

checking in and ‘monitoring’ (i.e., drawing on past experiences with the child to make 

assumptions about the child’s likely location and/or activities, rather than basing this knowledge 

on direct observation), with children spending significantly more time outside of their homes and 

in settings away from their parents or other adults (Darling, Cumsille, & Dowdy, 2006; 

Borawski, Ievers-Landis, Lovegreen, & Trapl, 2003; Shanon, Bashaw, Lewis, & Feldman, 

1992). One consequence of these changes throughout development is that parents must 

increasingly rely on a variety of sources of information to gather knowledge and keep informed 

of their children’s activities, companions, and whereabouts (Crouter, MacDermid, McHale, & 

Perry-Jenkins, 1990). Further, research suggests that greater parental knowledge is related to 

decreased problem behaviours, including delinquency (e.g., Lahey, Van Hulle, D’Onofrio, 

Rodgers, & Waldman, 2008), alcohol use (e.g., Jackson, 2002), sexual behaviours (e.g., 

Longmore, Manning, & Giordano, 2001), and drug and alcohol use (e.g., Crouter, Bumpus, & 

McHale, 2005; Dishion and McMahon, 1998), as well as to better youth adjustment (e.g., 

Keijsers & Laird, 2010) and academic performance (e.g., Steinberg, Elmen, & Mounts, 1989; 
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Okagaki & Frensch, 1998). Less is known, however, about the process by which parents obtain 

information about their pre-adolescent children. !

 Seminal work by Stattin and Kerr (2000) uncovered three primary ways in which parents 

acquire knowledge about their adolescent’s whereabouts, activities and companions: child 

disclosure (i.e., children’s willingly disclosing information), parental solicitation (i.e., parents 

asking the children themselves, and/or talking to their friends and friends’ parents), and parental 

control (i.e., parents establishing rules and punishments for failing to follow rules). Following 

this, Kerr and Stattin (2000) surveyed a large sample of Swedish 14 year-olds comparing the 

strength of the associations among these sources, and found that teens’ voluntary disclosure was 

the strongest correlate of parental knowledge and predictor of adolescents’ outcomes. Results 

from this study suggest, therefore, that parents’ efforts to acquire information and support 

adolescents’ development cannot be as effective if their children are not willing to disclose 

information.!

One factor that affects adolescents’ disclosure of information is the quality of the parent-

child relationship. Studies have found that within the context of a positive parent-child 

relationship, youths are more likely to disclose information to their parents and maintain 

transparency (Crouter et al., 2005); a ‘positive’ relationship is defined by high levels of trust 

(Smetana, Metzger, Gettman, & Campione-Barr, 2006), warmth and acceptance (Hamza & 

Willoughby, 2009; Hunter et al., 2011; Crouter et al., 2005; Keijsers, Branje, VanderValk, & 

Meeus, 2010), and an open communication style in which youths feel that they can freely share 

their own opinions and ideas to their parents (Darling et al., 2006). In fact, the quality of parent-

child relationship moderates the association between youth disclosure and psychosocial 

adjustment (Smetana, 2008), presumably because parents having knowledge of youth 
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experiences allow them to react in ways to foster positive psychosocial adjustment (Keijsers et 

al., 2010). !

These studies with adolescents highlighted the importance of parents having knowledge 

about their children’s activities, so that they can parent in ways to foster their children’s positive 

development. However, previous studies focused on psychosocial outcomes rather than physical 

safety considerations. And, the focus has been primarily on what youth tell parents (disclosure) 

and how the parent-child relationship from the child’s perspective affects youths’ disclosure. The 

perceptions of the parent have not been considered, although parents’ perception of their 

relationship with their child is likely to influence both their beliefs about the extent to which they 

have sufficient knowledge about their children and the actions they take to secure such 

knowledge. The current study aimed to address these gaps in the literature, examining parents’ 

perception of their relationship with their child and whether this influences perceived knowledge 

of their child, how they acquire this knowledge, and their strategies for keeping their child safe. !

The Current Study!

Middle childhood to pre-adolescence is a critical period in which an array of 

psychological and social factors (e.g., peer influence, family support, interpersonal development) 

may impact developmental outcomes. This is a time of transition for the family, as children 

begin to spend more time away from the home and parents are forced to rely on means other than 

direct observation and supervision to secure information about their child and take steps to keep 

their children safe. The current study aimed to explore parents’ perceived knowledge of their 

children and how they acquire and act on this knowledge, as well as to determine if parent-child 

relationship quality impacts these processes. To compare parent with child perspectives on these 

processes, this study also incorporated children’s views on parents’ knowledge of their locations, 
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activities and companions), as well as how they believe their parents acquire such knowledge. 

The following were the specific aims: !

Aim 1: To examine parents’ beliefs about their extent of knowledge of their child’s 

whereabouts (where), activities (what) and companions (who), and how these reports 

corresponded with children’s views on what parents know.!

Aim 2: To determine how parents acquired this information (e.g., child disclosure, parent 

snooping, asking questions, require ‘check in’, active monitoring), and how these reports 

corresponded with children’s perspectives. !

Aim 3: To identify the strategies parents used to keep their children safe at this 

developmental stage (e.g., active monitoring, teaching safety rules, restricting 

autonomy/freedom, imposing consequences, punishment or threatening).!

Aim 4: To explore if the parent-child relationship quality (from the parent’s perspective) 

is related to knowledge, how they acquired knowledge, or the strategies used to keep their 

children safe (e.g., Did a more positive relationship lead parents to believe they have greater 

knowledge, or to gather this knowledge more by child disclosure than snooping, or to have 

parents engage in more teaching about safety and less rule setting?). !

Method!

Participants!

 Project approval was obtained from the Research Ethics Board at the University of 

Guelph. The final sample was comprised of 46 parent-child dyads, with children (25 boys, 21 

girls) 8 to 13 years old (M = 11.09 years, SD = 1.59). All were recruited from participants who 

were visiting the Child Development Research Unit (CDRU) at the University of Guelph for an 

unrelated study. Inclusion criteria for the parent-participants were: (1) Parents of normally 
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developing children between 8 and 13 years; (2) Parents with children who live with them full-

time; and (3) Parents are fluent in English. Inclusion criteria for the child-participants were: (1) 

Normally developing children; (3) Children between 8 and 13 years old; (3) Children who lives 

with their parents full time; and (3) Children are fluent in English. Descriptive information about 

participants can be found in Table 1. !

Measures!

Family Information Sheet (FIS). The FIS asked parents to provide demographic 

information regarding ethnicity, education, family income, and number/ages of children in the 

home (Appendix A). !

Relationship Quality Questionnaire !

An overall index of relationship quality was computed based on measuring three 

important aspects of the parent-child relationship identified in past research (e.g., Armsden & 

Greenberg, 1987; Parker, Tupling, & Brown, 1979): warmth, communication and mutual trust. 

The questionnaire contained 29 questions and comprised three subtests (Appendix B). Scores for 

each of the subtests were calculated by summing the individual items, with higher scores 

indicating greater agreement. Chronbach’s alpha demonstrated adequate reliability for all sub-

tests: warmth (α = .80), communication (α = .88) and mutual trust (α = .79). Each subtest is 

described below and correlations between subtests can be seen in Table 2; the magnitude of these 

confirmed the use of each subtest score separately.!

Warmth/acceptance. The level of warmth/acceptance in the parent-child relationship was 

evaluated using the Care subscale of the Parental Bonding Instrument (PBI). The PBI (Parker et 

al., 1979) was originally developed to obtain adults’ perceptions of their parents’ behaviours by 

reflecting on the first 16 years of their lives (Appendix C). This instrument had since been 
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adapted to assess current (rather than retrospective) views, with child (Gullone & Robinson, 

2005) and with adolescent (Herz & Gullone, 1999) participants. Additional wording 

modifications were made in this research in order to allow parents to report on their views 

regarding perceived relationship quality with their participating child. Employing a 5-point scale, 

parents rated the extent to which they agreed with each of the 10 statements (1 = strongly 

disagree; 5 = strongly agree) regarding their perceived behaviour with their child (e.g., “I show 

my child that I love him/her.”)!

Communication. The quality of verbal communication in the parent-child relationship 

was assessed with the Communication subscale of the Inventory of Parent and Peer Attachment – 

Revised (IPPA-R) (Appendix D). The original version of the IPPA (Armsden & Greenberg, 

1987) asked adolescents to rate items assessing three aspects of their attachment to their parents 

and peers, including trust, communication, and alienation (Appendix E). The Communication 

subscale assessed the extent and quality of spoken communication between parents and children 

by asking participating parents to rate nine statements on a 5-point scale (1 = strongly disagree; 5 

= strongly agree), with minor wording modifications made to reflect the parents’ perception.  

Mutual trust. The perceived level of understanding, respect, and mutual trust in the 

parent-child relationship was measured using the Trust subscale of the IPPA-R (Armsden & 

Greenberg, 1987). Parents were asked to complete the 10 items on this instrument, with minor 

wording modifications made to reflect the parents’ views, that examined the degree of mutual 

understanding and respect between the parents and their participating child (e.g., “I respect my 

child’s feelings.”), using a 5-point rating scale (1 = strongly disagree; 5 = strongly agree).!

Parental Knowledge Questionnaire!
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In order to explore what parents knew about their child and how they came to acquire the 

information, parents were asked to rate the extent of time when the child is not in school that 

they know exactly where their child is, with whom, doing what, using a 0-100% scale (e.g., 

100% indicated they knew where their child was 100% of the time when the child was not in 

school). Participants were then asked to rate their satisfaction with their knowledge using a 5-

point rating scale (0 = not at all satisfied; 4 = very satisfied), as well as compare their state of 

knowledge with those of other parents with children of the same age range (Less, the same, or 

more than what other parents know). !

In order to determine how parents acquired their information, they were asked to 

distribute 100 points across 5 knowledge procurement approaches (asking child, requiring child 

to inform parent, listening, snooping, actively monitoring, or others); these five options were 

developed based on pilot testing with parents.  

Finally, parents were asked to rate, from their perspective, how frequently they believed 

their children kept secrets from them or engaged in risky/unsafe activities, using a 5-point rating 

scale (1 = not at all; 6 = all the time) (Appendix F).  !

How Much Does Your Parent Know About You? !

In order to determine whether parents’ views were in congruence with children’s views, 

the children of participating parents were asked to complete a questionnaire highly similar (e.g., 

slight wording and format adjustments) to the Parental Knowledge Questionnaire to indicate 

their views on their parents’ perceived awareness (where, what, who) and knowledge attainment 

strategies, (same options as for parent) and the extent to which they kept secrets form their 

parents (same 5-point scale) (Appendix G).   

!
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Procedure !

 Both the parent and child provided written consent before completing the study 

questionnaires. The questionnaires were presented in random order and delivered, according to 

participants’ preference, online (laptop) or offline (hardcopy).  !

Results 

Preliminary screening of all measures were conducted to identify outliers and assessed 

for violations of assumptions for Analyses of Variance; degrees of freedom were corrected using 

Greenhouse-Geisser estimates in order to address violations of the sphericity assumption for 

Analyses of Variance.  

AIM 1: To examine parents’ awareness of their child’s whereabouts (where), activities 

(what) and companions (who), and determine how parents’ scores relate to their children’s 

scores. 

On average, parents reported that when they were not with their child, they knew where 

their child is 92% of the time (M = 91.93, SD = 11.62), what their child is doing 82% of the time 

(M = 81.61, SD = 14.81), and with whom 97% of the time (M = 96.54, SD = 4.75). In order to 

determine if there were significant differences in type of knowledge, a mixed-measures Analysis 

of Covariance (ANCOVA) was conducted employing child gender (2: boy, girl) as a between-

participants factor, type of knowledge (3: where, what, who) as a within-participants factor, and 

age as a covariate. Results revealed no main effects of gender [F(1, 43) = 1.70, p = .20, ηp2 = .04] 

or type of knowledge [F(2, 86) = 1.77, p = .18, ηp2 = .04], and no interaction between gender and 

type of knowledge, F(2,86) = 1.90, p = .16, ηp2 = .04. Thus, parents reported a comparably high 

degree of knowledge of their child’s whereabouts, companions, and activities. These data are 

presented in Table 3.  
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Not surprisingly, these parent scores were positively inter-related: activities and 

companions [r = .42, p <.01], activities and whereabouts [r = .62, p <.01], and whereabouts with 

companions [r = .46, p <.01]. However, parents’ perceived knowledge was not related to 

children’s view on their parents’ perceived knowledge: There were no significant correlations 

between parent and children for knowledge on children’s whereabouts, activities, or companions, 

p > .05. Independent samples t-tests were conducted to compare parent and child actual scores on 

perceived parental knowledge. There were no significant differences between parents’ and 

children’s report of perceived knowledge across where, what, and who data, p > .05. Thus, 

children’s views about how much their parent knew about their whereabouts (M = 87.28, SD = 

15.09), activities (M = 75.81, SD = 21.65), and companions (M = 92.00; SD = 19.13) were at the 

same level as parent views, although the parent-child scores were not correlated per se. 

Parents’ Satisfaction With Their Knowledge 

A mixed-measures ANCOVA was conducted on the extent to which parents were 

satisfied with their knowledge, with child gender (2: boy, girl) as a between-participants factor 

and type of knowledge (3: where, what, who scores) as a within-participants factor, with age as a 

covariate. Results revealed no main effects of gender [F(1, 41) = .52, p = .47 , ηp2 = .01] or type 

of knowledge [F(1.67, 68.39) = .50, p = .58, ηp2 = .01], and no interaction between gender and 

type of knowledge, F(1.67,68.39) = .30, p = .70, ηp2 = .01. Parents were generally quite satisfied 

with their knowledge of their child’s whereabouts (M = 4.05, SD = .65), activities (M = 3.71, SD 

= .84) and companions (M = 4.05, SD = .68).  

What Parents Know Compared to Other Parents  

Parents were asked to rate what they know compared to what other parents know (less, 

the same, more). For children’s whereabouts, 54% of parents endorsed that they know about the 
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same as what other parents know and 46% of parents endorsed that they know more than what 

other parents know (M = 2.46, SD = .50). For children’s activities, 67% of parents reported that 

they know about the same as what other parents know and 33% reported that they know more 

than what other parents know (M = 2.33, SD = .47). When asked about children’s companions, 

61% of parents reported that they know about the same as what other parents know whereas 39% 

of parents reported that they know more than what other parents know (M = 2.39, SD = .49). 

Interestingly, parents did not believe they knew less than other parents about any of these things.  

Keeping Secrets and Risky Behaviours. 

On average, parents indicated that they believe their children rarely kept secrets from 

them (M = 2.02, SD = .61) and rarely engaged in risky behaviours (M = 2.09, SD = .47). 

Similarly, children rated that they rarely kept secrets from their parents (M = 1.90, SD = .80) and 

rarely engaged in risky behaviours (M = 2.17, SD = 1.00). Pearson correlations were conducted 

comparing parent and child scores. Interestingly, parents’ report on their children’s secret 

keeping behaviour was positively correlated with children’s report of risky behaviours [r = .39, p 

<.01].  

AIM 2: To determine how parents acquire this information, and determine if parents’ 

scores relate to their children’s scores. 

In order to assess for differences in how parents acquire knowledge, a separate analysis 

was conducted on the where, who, and what data. For each type of knowledge, a mixed-measures 

ANCOVA was conducted with child age as a covariate, child gender (2: boy, girl) as a between-

participants factor and type of strategy (5: question, require, listen, snoop, actively monitor) as a 

within-participants factor. Results revealed a significant effect of strategy for their child’s 
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whereabouts [F(4,40) = 3.05, p < .05, ηp2 = .23], activities [F(4,40) = 3.03, p < .05, ηp2 = .23], 

and companions [F(4,40) = 3.52, p < .05, ηp2 = .82].  

Follow-up tests were conducted to explore the nature of these differences, with the same 

pattern of differences obtained for where, who, and what. Specifically, paired-sample t-tests 

revealed asking their children is an approach that was used significantly more than listening to 

their children, t(45) = 2.70, 2.82, and 3.78, respectively, p <.01. And listening was used 

significantly more than active monitoring, t(45) = 4.32, 5.24, and 5.02, respectively, p <.01. In 

addition, requiring children to tell parents was an approach used significantly more than 

snooping around, t(45) = 4.02, 3.59, and 3.55, respectively, p < .001. In contrast, no significant 

differences were found in parents’ use of requiring children to tell them or active monitoring, p 

> .05. These data are presented in Tables 4, 5 and 6.  

Pearson correlations were conducted comparing parent and child scores for how parents 

acquire information. Two significant relations emerged. For whereabouts, parents’ snooping 

scores was positively correlated with children’s perception of their parents’ snooping behaviour, 

r(36) = .39, p < .05. For companions, asking their children questions was positively correlated 

with children’s report of the same strategy used, r(36) = .41, p < .05.  

AIM 3: To identify the strategies parents use to keep their children safe at this 

developmental stage. 

A mixed-measures ANCOVA was conducted with child gender (2: boy, girl) as a 

between-participants factor and type of safety strategy (4: monitoring, teaching, limiting, 

consequences) as a within-participants factor, and child age as a covariate. Results revealed no 

main effects of gender [F(1, 43) = .19, p = .67 , ηp2 = .00] or safety strategy [F(2.11, 90.70) = 

.92, p = .41, ηp2 = .02], and no interaction between gender and safety strategy, F(2.11, 90.70) = 
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2.26, p = .11, ηp2 = .02. Generally, there was variation in the extent to which parents used each 

strategy (active monitoring: M = 42.13, SD = 20.07; teaching: M = 43.38, SD = 21.03; limiting: 

M = 14.78, SD  = 17.03; imposing consequences: M = 8.52, SD  = 7.62), but the small sample 

size for this age range presumably prevented these differences from reaching significance; when 

age was removed as a covariate this variation in strategy reached significance, p < .001. 

AIM 4: To explore if the parent-child relationship quality (from the parent’s perspective) 

relates to knowledge, how they acquire knowledge, or the strategies to keep children safe. 

Pearson correlations were conducted relating each of the three subscales of the parent-

child relationship quality (3: Warmth, Communication, Mutual Trust) to parents’ knowledge, 

satisfaction with knowledge, secret keeping and risky behaviours, procurement of knowledge, 

and safety strategies.  

Relationship Quality with Parental Knowledge. 

Parents’ report on the Communication subscale was positively correlated with parents’ 

knowledge of their children’s companions [r(46) = .33, p < .05] such that an increase in 

communication was related to an increase in parents’ knowledge of their children’s companions. 

Interestingly, it was also found that parents’ report on the mutual trust subscale was negatively 

correlated with parents’ knowledge of their children’s whereabouts [r(36) = -.24, p < .05] such 

that an increase in mutual trust between parent and child is related to a decrease in parents’ 

knowledge of where their children are. These data are presented in Table 7. 

Relationship Quality with Keeping Secrets and Risky Behaviours. 

Results revealed that parents’ report on the Warmth subscale was negatively correlated 

with parents’ perception of their children keeping secrets from them [r(36) = -.27, p < .05] such 

that the warmer the relationship, the fewer secrets parents believe children keep from them. 
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Results also revealed that parents’ report on the Communication subscale was negatively 

correlated with their perception of their children engaging in risky behaviours [r(36) = -.24, p < 

.05] such that the higher the level of communication reported by parents, the less likely parents 

believe children engage in risky behaviours. These data are presented in Table 8. 

Relationship Quality with Parent Satisfaction with Their knowledge. 

Parents’ report on the Communication subscale was positively correlated with parents’ 

satisfaction with all types of knowledge including their children’s companions [r(46) = .37, p < 

.01], activities [r(46) = .25, p < .05], and whereabouts [r(46) = .28, p < .05], such that the more 

positive the parent-child relationship, the more satisfied parents are with what they know about 

their children across who, what, and where data. These data are presented in Table 9. 

Relationship Quality with How Parents Know. 

 Parents’ report on the Mutual Trust subscale was positively correlated with parents’ 

strategy of requiring information from their children’ regarding their companions [r(46) = .28, p 

< .05]. Parents’ perceived relationship quality with their child did not significantly correlate with 

parents’ use of other strategies in obtaining information about their child across other aspects of 

their child’s daily activities, including the child’s companions and activities. Generally, there 

were low correlations between the parents’ report across the Mutual Trust, Communication, and 

Warmth subscales with parents’ use of knowledge attainment strategies. These data are presented 

in Table 10, 11 and 12.  

Relationship Quality with Safety Strategies.  

Results revealed no significant relationships between parent-child relationship quality 

and how parents keep their children safe. These data are presented in Table 13.  
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Discussion!

 Focusing on an age range where children are increasingly allowed greater autonomy (8 to 

13 year olds), the present study examined parents’ awareness of their children’s 

whereabouts/companions/activities, how they procure this knowledge, what safety practices they 

implement, and how relationship quality relates to these domains. The results provided some 

important insights into these processes. The lack of gender differences suggests comparable 

processes operate for parents of boys and girls at these pre-adolescent ages. 

Parental Knowledge 

The extent to which parents know about their children was comparable irrespective of 

type of knowledge; if parents know their children’s whereabouts, they are also likely to know 

their children’s companions and activities. While past research on parental knowledge focused 

exclusively on parents of adolescents (Crouter & Head, 2002), the present study showed that 

these constructs of parental awareness (who, where, what) are also measurable and relevant to 

children in late childhood to pre-adolescence. Importantly, parents’ knowledge about their 

child’s daily activities has been shown to normatively decline during adolescence (Spaeth, 

Weichold, & Silbereisen, 2015; Keijsers & Poulin, 2013) as youth gain full autonomy and 

independently manage information they may or may not choose to disclose to their parents. 

Considering this, it is important for parents to capitalize on learning more about their children 

during this pre-adolescent stage – in order to mitigate the natural decline of parent-child 

interactions over time that may in turn thwart parents’ approaches to keeping their children safe. 

In addition, parents reported feeling mostly satisfied with their knowledge and believed that their 

state of knowledge was comparable to or better than those of other parents with children within 

the same age range. No parent indicated that they know less. These results are not surprising, 
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however, given that research on self-reported behaviours indicate one’s self- projections and 

inferences may be subjected to one’s optimism bias (Sharot, 2011).  

Attainment of Knowledge  

Whereas parents rely heavily on direct supervision during early childhood (Morrongiello, 

Corbett, Mccourt, & Johnson, 2006a, b) and youth disclosure during adolescence (Stattin & Kerr, 

2000), results suggest parents employ a variety of strategies during pre-adolescence that is 

unique from other developmental stages. Asking questions was identified as an approach used 

most frequently by parents to acquire information, and this may reflect parents’ increasing 

awareness that they cannot directly observe their children for much of the time. Following the 

use of questioning, parents used other strategies such as listening to their children through 

spontaneous conversations (i.e., comparable to youth disclosure), requiring children to check-in 

or report to parents, active monitoring and snooping around. Notably, snooping was identified as 

the least frequently used strategy to acquire information, although the undesirable nature of this 

behavior may have led to under-reporting biases. These findings lend support to the notion that 

parental knowledge falls on a developmental trajectory (Spaeth, Weichold, & Silbereisen, 2015), 

such that asking questions may be a strategy that represents a balance between parents exercising 

direct control (e.g., direct supervision or requiring children to share information) and children 

seeking full autonomy (e.g., youth disclosure). Considering the changes occurring in parent-child 

interactions during this developmental stage, it is not surprising that parents use diverse 

strategies to learn about their children.  

Safety Strategies 

 Past research has found parental monitoring to be essential in preventing unintentional 

injuries to young children (e.g., Morrongiello, Ondejko, & Littlejohn, 2004b) and risky 
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behaviours in adolescents (e.g., DiClemente et al., 2001). In the present study, teaching about 

safety and parental monitoring were used at high levels (32 and 43% of the time) but did not 

statistically differ from limiting children’s freedom and imposing consequences. This lack of 

statistical significance, however, may reflect the small sample size and merits further study on a 

larger sample. Suffice it to say, based on the current sample, the findings suggest that parents use 

a variety of strategies in order to match children’s increasing need for autonomy with the 

appropriate level of parental control during this time of change. Understanding that children 

during this developmental stage require altering strategies is crucial to keep children safe as they 

experience a wide range of new environments outside the home and school, as well as to teach 

and develop effective safety practices for their children. 

Parent and Child Perspectives  

Results revealed that children held very different views about how much they believed 

their parents knew about them and how parents acquire this information. Interestingly, if parents 

believe their children are keeping secrets, their children were more likely to report engaging in 

risky behaviours. Parents may have become aware later (e.g., when child is hurt) that their child 

had engaged in risky behaviours that they previously had not been aware of and as a result, they 

interpret their child as keeping secrets from them about their risky behaviours. Alternatively, 

children who are engaging in risky behaviour may be more likely to keep this secret from their 

parents to avoid negative consequences or limits placed on the behaviour. In addition, snooping 

and asking were strategies that were positively correlated for parents and children. To the extent 

that parents act on information they gather by snooping or asking, this would bring these 

strategies to the attention of children.  
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Generally, findings from the current study show that parents’ and children’s views 

around what parents know and how parents keep their children safe were not in congruence. 

These results align with research on parent-child agreement that it is normative for parents and 

children to hold discrepant views regarding each other’s behaviours (Demo et al., 1987; 

Cashmore & Godonow, 1985). However, studies have also shown that parent and child 

agreement on their relationships and on each other’s behaviours is nevertheless important and 

characterizes effective parenting (Tein, Roosa, & Michaels, 1994), likely because children are 

more easily influenced by their perception of parental attitudes and behaviours, rather than actual 

parental attitudes and behaviours or those reported by their parents (Demo, Small & Savin-

Williams, 1987). In fact, Otto & Atkinson (1997) found that parent-child agreement predicted 

higher academic performance. Thus, these past studies and findings from the current study 

highlight the importance of addressing parent-child discrepancies because parents’ efforts to 

keep their children safe may not be as effective if their children hold different beliefs on their 

daily experiences and safety practices.  

Relationship Quality   

The relationship that parents felt they had with their children impacted their judgments in 

several ways. The present study found that a positive relationship was associated with greater 

parental knowledge. Specifically, communication is essential in attaining parental knowledge 

and warmth mitigates secret-keeping behaviours between parent and child (from the parent’s 

perspective). These findings are in line with recent research on parental knowledge and 

relationship quality, whereby building parental knowledge on the basis of a poor relationship 

quality is associated with dysfunctional communication between parents and adolescents 

(Spaeth, Weichold, & Silbereisen, 2015). Interestingly, trust is linked to less knowledge about 
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children’s whereabouts. It is possible that a strong foundation of trust leads parents to inquire 

less about their children because they trust the child’s judgment and therefore attain less 

knowledge. Alternatively, a strong foundation of trust is likely associated with children feeling 

less inclined to disclose to their parents because they know that their parents trust their 

judgement. 

Importantly, the study also revealed that while relationship quality is important for 

parental knowledge, it is unrelated to how parents keep children safe. This finding is consistent 

with past research that parents recognize the importance of keeping their children safe, and that a 

positive or negative parent-child interaction does not thwart parents’ efforts in keeping children 

safe. Hence, parents act to maintain safety practices irrespective of the natural decline in parent-

child interactions as children approach adolescence (Spaeth, Weichold, & Silbereisen, 2015). 

In summary, the current research demonstrated the importance of a positive relationship 

quality for parental awareness and the approaches to attaining such knowledge. The study also 

highlighted the importance of exploring these processes during this unique developmental stage 

in which parent-child interactions are constantly changing and children are transitioning to 

become more autonomous and less under direct observation of their parents.  

Limitations and Directions for Future Research!

Although this study yields some valuable findings, there are some limitations to note and 

address in future research. Participants were recruited through the Child Development Research 

Unit while they were visiting for another study; consequently, it is likely that the obtained 

sample may not be representative of the Canadian population. Findings from the current study 

may not generalize to families from different backgrounds (e.g., religions, socio-economic, 

culture, religion). Future studies with a more diverse sample are warranted.  
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In addition, the current study is comprised of a small sample and the age range was large 

which might be obscuring important differences. Future studies demand a larger sample size and 

distinct age groups (8-10, 11-13 years) in order to increase the opportunity for uncovering 

meaningful variation by age that can contribute to the literature on development trajectories.  

Summary and Implications     

The present research highlights the importance of creating a family climate that fosters 

good communication and trust in order to optimize parents’ opportunities to gather knowledge 

about their children’s daily experiences. During a transition period in which children are gaining 

increasing autonomy and parents’ direct supervision declines, parents are encouraged to use 

different safety practices simultaneously to match the varying needs of their child. In addition, 

parents should consider their child’s views about parenting behaviours in order to ensure their 

perceptions are in congruence or to address any disagreements that may negatively impact the 

parent-child relationship. By doing so, parents may mitigate any parent-child disagreements and, 

in turn, children may be encouraged to spontaneously share more about their daily experiences. 

Parental knowledge and awareness of their child’s activities is strongly linked to adolescents’ 

better adjustment, academic achievement and psychosocial outcomes. Hence, maintaining a high 

level of parental knowledge throughout pre-adolescence may help achieve this desired outcome 

during adolescence, while securing their child’s physical safety as they transition from middle 

childhood into adolescence.  
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Table 1 
 
Demographic Information of Parent-Child Dyads (n=46) 
 

 M SD 

Children’s Age (Years) 11.09 1.59 

 N % 

Children’s Gender   

Male 25 54.3% 

Female 21 45.7% 

Parents   

Mother 42  

Father 4  

Ethnicity   

Caucasian 45 97.8% 

Latin American 1 2.2% 

Education Level   

High School 3 6.5% 

University 28 60.9% 

Postgraduate 15 32.6% 

Marital Status   

Married/Common Law 43 89.2% 

Single 3 6.5% 
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Table 2 

Mean, Standard Deviation, and Inter-correlations Between Warmth, Communication, and 

Mutual Trust Subtests on Parent-Child Relationship Questionnaire 

Sub-test M  SD 1 2 3 

1. Warmth 4.58 .38 __ .56** .69** 

2. Communication 4.43 .45  __ .52** 

3. Mutual Trust 4.63 .37   __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 3  

Mean and Standard Deviation for Parental Knowledge 

 M SD 

Parent-report   

Where 91.93 11.62 

What 81.61  14.81 

Who 96.54 4.75 

Child-report   

Where 87.28 15.09 

What 75.81 21.65 

Who 92.00 19.13 
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Table 4 

Mean and Standard Deviation for Knowledge Attainment Strategies – WHERE Knowledge 

 M SD 

Parent-Report    

Asking questions 45.96 23.36 

Requiring child to ‘check in’  9.02 12.81 

Listening to child disclosures 29.41 23.30 

Snooping 1.30 2.46 

Actively monitoring 10.61 12.57 

Child-Report    

Asking questions 31.42 18.65 

Requiring child to ‘check in’  21.00 15.20 

Listening to child disclosures 28.64 20.85 

Snooping 1.83 5.07 

Actively monitoring 14.89 10.34 
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Table 5 

Mean and Standard Deviation for Knowledge Attainment Strategies – WHAT Knowledge 

 M SD 

Parent-Report    

Asking questions 48.21 21.56 

Requiring child to ‘check in’  8.80 13.24 

Listening to child disclosures 28.10 19.78 

Snooping 1.69 3.72 

Actively monitoring 9.73 11.37 

Child-Report    

Asking questions 30.50 16.64 

Requiring child to ‘check in’  18.28 16.03 

Listening to child disclosures 27.44 19.51 

Snooping 2.17 5.78 

Actively monitoring 14.67 13.71 
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Table 6 

Mean Percent and Standard Deviation for Knowledge Attainment Strategies – WHO Knowledge 

 M SD 

Parent-Report    

Asking questions 46.63 27.61 

Requiring child to ‘check in’  12.39 22.18 

Listening to child disclosures 28.15 24.73 

Snooping .65 2.00 

Actively monitoring 7.72 10.31 

Child-Report    

Asking questions 37.78 19.58 

Requiring child to ‘check in’  21.94 21.22 

Listening to child disclosures 24.17 15.56 

Snooping 1.94 5.77 

Actively monitoring 13.33 10.95 
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Table 7 

Correlation Between Relationship Quality and Parental Knowledge 

 1 2 3 4 5 6 

1. Warmth __ .56** .69** -.06 -.10 .15 

2. Communication  __ .52** .02 -.08 .33* 

3. Mutual Trust   __ -.24 -.22 .13 

4. Where    __ .62** .46** 

5. What     __ .42** 

6. Who      __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 8 

Correlation Between Relationship Quality and Keeping Secrets and Risky Behaviours 

 1 2 3 4 5 

1. Warmth  __ .56** .69** -.28* .13 

2. Communication  __ .52** -.24 .13 

3. Mutual Trust   __ -.02 .06 

4. Keeping Secrets    __ .16 

5. Risky Behaviours      __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 9 

Correlation Between Relationship Quality and Satisfaction With Knowledge 

 1 2 3 4 5 6 

1. Warmth  __ .56** .67** .08 .21 .15 

2. Communication  __ .52** .28* .25* .37* 

3. Mutual Trust   __ -.05 -1.0 .05 

4. Where    __ .79** .79** 

5. What     __ .67** 

6. Who      __ 

 
Note: * indicates p < .05; ** indicates p < .01 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

39 

Table 10 

Correlation Between Relationship Quality and Knowledge Attainment Strategies – WHERE 

Knowledge 

 1 2 3 4 5 6 7 8 

1. Warmth  __ .56** .69** -.19 .06 .07 .08 .02 

2. Communication  __ .52** -.18 .17 .01 .01 .04 

3. Mutual Trust   __ -.07 .17 -.00 .22 .19 

4. Asking questions    __ .24* -.59** .06 -.15 

5. Requiring child to ‘check  in’      __ -.19 .01 -.04 

6. Listening to child disclosure      __ -.23 -.29 

7. Snooping       __ .24 

8. Actively monitoring        __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 11 

Correlation Between Relationship Quality and Knowledge Attainment Strategies – WHAT 

Knowledge 

 1 2 3 4 5 6 7 8 

1. Warmth  __ .56** .69** -.21 .00 .11 .20 .05 

2. Communication  __ .52** -.20 -.00 .15 .08 .07 

3. Mutual Trust   __ -.04 .11 .08 .09 .10 

4. Asking questions    __ .25* -.53** -.08 -.35 

5. Requiring child to ‘check in’      __ -.26 .05 -.08 

6. Listening to child disclosures      __ -.21 -.10 

7. Snooping       __ .25* 

8. Actively monitoring        __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 12 

Correlation Between Relationship Quality and Knowledge Attainment Strategies – WHO 

Knowledge 

 

 1 2 3 4 5 6 7 8 

1. Warmth  __ .56** .69** -.11 .13 -.01 .08 .06 

2. Communication  __ .52** -.15 .23 .01 .00 -.01 

3. Mutual Trust   __ .02 .28* -.07 .08 .08 

4. Asking questions    __ .42** -.45** -.12 -.12 

5. Requiring child to ‘check in’      __ -.32 .04 -.11 

6. Listening to child disclosures      __ -.01 -.09 

7. Snooping       __ .15 

8. Actively monitoring        __ 

 
Note: * indicates p < .05; ** indicates p < .01 
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Table 13 

Correlation Between Relationship Quality and Safety Strategies 

 1 2 3 4 5 6 7 

1. Warmth  __ .56** .69** -.08 .10 -.07 .12 

2. Communication  __ .52** .02 -.07 .06 -.14 

3. Mutual Trust   __ .19 -.04 -.04 -.14 

4. Active monitoring    __ -.56** -.33* -.16 

5. Teaching/educating      __ -.45 -.26 

6. Limiting freedom      __ -.03 

7. Imposing consequences        __ 

 
Note: * indicates p < .05; ** indicates p < .01 
!
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Appendix(A:(Family(Information(Sheet(
!

EDUCATION(
Please!indicate!the!HIGHEST!level!of!education!that!applies!to:!!
Parent!1!(You):!!
�!Some!high!school!
�!High!school!diploma!
�!Some!college!
�!College!degree!
�!Some!university!
�!University!degree!
�!Some!graduate!training!
�!Graduate!degree!(MA,!PhD)!
�!PostGgraduate!training!
�!Apprenticeship!training!and!trades!!
!
Parent!2!(If!applicable):!!
�!Some!high!school!
�!High!school!diploma!
�!Some!college!
�!College!degree!
�!Some!university!
�!University!degree!
�!Some!graduate!training!
�!Graduate!degree!(MA,!PhD)!
�!PostGgraduate!training!
�!Apprenticeship!training!and!trades!!
!
INCOME(
Please!check!your!family’s!annual!takeGhome!income:!
!

! Below!$20,!000!
! $20,!000!G!$39,!999!
! $40,!000!G!$59,!999!
! $60,!000!G!$79,!999!
! Above!$80,!000!

!
CURRENT(MARITAL(STATUS(
!!!!!!!!!
!!!!!!!!!_____!Married!!!!!_____!Divorced!!!!!_____!Separated!!!!!_____!Widowed!!!!!_____NeverGMarried!
!!!!!!!!!_____!Common!Law!
!!!!!!!!!_____!Other!(Please!Specify:!___________________)!

!
EMPLOYMENT(
!
Do!you!work!outside!the!home!on!a!regular!basis?!
_____!No!
_____!Yes:! About!how!many!hours!per!week?!________!
Does!your%partner!work!outside!the!home!on!a!regular!basis!(if!applicable)?!
_____!No!
_____!Yes:!! About!how!many!hours!per!week?!_______!
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!
Who!looks!after!your!child!while!you!and/or!your!partner!are!at!work?!
_____________________________________!
!
Where!does!this!occur:! _____!In!your!home!
! ! ! !!!!!!!!!!!!!_____!Not!in!your!home!
HOUSING(
!
Please!check!whether!you!rent!or!own!you!current!place!of!residence:!
_____!Rent!!!!!!!!!!_____!Own!
!
ETHNICITY!
!!!!!!!!!
Which!of!the!following!best!describes!your!ethnic!background?!Please!tick!all!that!apply:!
�!Aboriginal/First!Nations/Métis!
�!White/European!
�!Black/Africa/Caribbean!
�!Southeast!Asian!(e.g.,!Chinese,!Japanese,!Korean,!Vietnamese,!Cambodian,!Filipino,!etc.)!
�!Arab!(Saudi!Arabian,!Palestinian,!Iraqi,!etc.)!
�!South!Asian!(East!Indian,!Sri!Lankan,!etc.)!
�!Latin!American!(Costa!Rican,!Guatemalan,!Brazilian,!Columbian,!etc.)!
�!West!Asian!(Iranian,!Afghani,!etc.)!
�!Other!(Please!Specify)!__________________________________!
!
CHILD’S(DATE(OF(BIRTH(AND(OTHER(INFORMATION(
Please!indicate!the!sex!and!date!of!birth!for!the!child!we!talked!to!you!about!today:!
!
Child!in!study:!_____!/!_____!(/MM/YY)!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
Sex:!_____!Male!!!!!!!!!!_____!Female!!!!!______Other!
!
How!many!OLDER!brothers!does!this!child!have!that:!

_____!Live!at!home:!!What!are!their!ages?!_______________!
_____!Live!elsewhere!

!
How!many!OLDER!sisters!does!this!child!have!that:!

_____!Live!at!home:!!What!are!their!ages?!_______________!
_____!Live!elsewhere!

!
How!many!YOUNGER!brothers!does!this!child!have!that:!

_____!Live!at!home:!!What!are!their!ages?!_______________!
_____!Live!elsewhere!
!

How!many!YOUNGER!sisters!does!this!child!have!that:!
_____!Live!at!home:!!What!are!their!ages?!_______________!
_____!Live!elsewhere!

(
(
(
(
(
(
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Appendix(B:(ParentFChild(Relationship(Quality(Questionnaire(–(Parent(Form(
!

We!would!like!to!know!more!about!your!relationship!with!your!child.!Specifically,!think!about!the!child!that!
is!participating!in!this!study!with!you!when!you!answer!the!questions!below.!Please!read!each!question!
and!circle!the!appropriate!number!to!tell!us!how!much!you!agree!with!each!statement.!Please!answer!all!
of!the!questions.!
!

( Strongly(
Disagree(

Disagree(
Slightly(

Neither(
Agree(
nor(

Disagree(

Agree(
Slightly(

Strongly(
Agree(

1.! I!speak!to!my!child!in!a!warm!and!friendly!voice.!!
!

1! 2! 3! 4! 5!

2.! I!help!my!child!as!much!as!he/she!need.!!
!

1! 2! 3! 4! 5!

3.! I!understand!my!child’s!problems!and!worries.!!
!

1! 2! 3! 4! 5!

4.! I!show!my!child!that!I!love!him/her.!!
!

1! 2! 3! 4! 5!

5.! I!like!to!talk!things!over!with!my!child.!!
!

1! 2! 3! 4! 5!

6.! I!smile!at!my!child!often.!!
!

1! 2! 3! 4! 5!

7.! I!understand!what!my!child!needs!and!wants.!!
!

! ! ! ! !

8.! I!sometimes!make!my!feel!like!he/she!is!not!wanted.!
!

1! 2! 3! 4! 5!

9.! I!can!make!my!child!feel!better!when!he/she!is!upset.!
!

1! 2! 3! 4! 5!

10.! I!tell!my!child!when!he/she!does!something!well.!
!

1! 2! 3! 4! 5!

11.!My!child!likes!to!get!my!view!on!things!he/she!is!
worried!about.!!

!

1! 2! 3! 4! 5!

12.!My!child!likes!to!get!my!view!when!he/she!is!not!sure!
what!to!do!in!a!situation.!!

!

1! 2! 3! 4! 5!

13.! I!can!tell!when!my!child!is!upset!about!something.!!
!

1! 2! 3! 4! 5!

14.! I!help!my!child!to!understand!him/herself!better.!!
!

1! 2! 3! 4! 5!

15.!My!child!tells!me!about!his/her!problems!and!
troubles.!!

!

1! 2! 3! 4! 5!

16.!My!child!tells!me!about!his/her!worries.!!
!

1! 2! 3! 4! 5!

17.! I!support!my!child!to!talk!about!his/her!worries.!!
!

1! 2! 3! 4! 5!

(
(

Please(turn(to(next(page(
!
!
!
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( Strongly(
Disagree(

Disagree(
Slightly(

Neither(
Agree(
nor(

Disagree(

Agree(
Slightly(

Strongly(
Agree(

18.!My!child!can!count!on!me!when!he/she!needs!to!talk!
about!a!problem!or!something!that!is!bothering!
him/her.!!

1! 2! 3! 4! 5!

19.! If!I!know!that!my!child!is!upset!about!something,!I!ask!
him/her!about!it.!!

!

1! 2! 3! 4! 5!

20.! I!respect!my!child’s!feelings.!!
!

1! 2! 3! 4! 5!

21.!My!child!thinks!I!am!a!good!parent.!!
!

1! 2! 3! 4! 5!

22.! I!accept!my!child!as!he/she!is.!!
!

1! 2! 3! 4! 5!

23.!When!my!child!talks!about!things!with!me,!I!listen!to!
what!he/she!thinks.!!

!

1! 2! 3! 4! 5!

24.! I!care!about!my!child’s!opinion!and!how!he/she!feels,!
even!if!we!are!having!a!disagreement.!!

!

1! 2! 3! 4! 5!

25.! I!listen!to!my!child’s!opinions.!!
!

1! 2! 3! 4! 5!

26.! I!understand!my!child.!!
!

1! 2! 3! 4! 5!

27.!When!my!child!is!angry!about!something,!I!try!to!
understand.!

!

1! 2! 3! 4! 5!

28.!My!child!trusts!me.!!
!

1! 2! 3! 4! 5!

29.! I!trust!my!child.!!
!

1! 2! 3! 4! 5!

(
(
(
(
(
(
(
(
(
(
(
(
(
(
(
(
(
(

(
(
(

(
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Appendix(C:(Parenting(Bonding(Instrument(Original((Child(Form)(
(
This!questionnaire!lists!various!attitudes!and!behaviours!of!parents.!As!you!remember!your!MOTHER!or!
FATHER!in!your!first!16!years!would!you!place!a!tick!in!the!most!appropriate!box!next!to!each!question.!!
!

(
(
(
(
(
(
(
(
(
(
(
(
(
(

(
(
(

( Very(Like( Moderately(
Like(

Moderately(
Unlike(

Very(Unlike(

1.! Spoke!to!me!in!a!warm!and!friendly!voice.!! 1! 2! 3! 4!
2.! Did!not!help!me!as!much!as!I!needed.!! 1! 2! 3! 4!
3.! Let!me!do!these!things!I!liked!doing.! 1! 2! 3! 4!
4.! Seemed!emotionally!cold!to!me.!!! 1! 2! 3! 4!
5.! Appeared!to!understand!my!problems!and!

worries.!!
1! 2! 3! 4!

6.! Was!affectionate!to!me.!! 1! 2! 3! 4!
7.! Liked!me!to!make!my!own!decisions.! ! ! ! !
8.! Did!not!want!me!to!grow!up.! 1! 2! 3! 4!
9.! Tried!to!control!everything!I!did.!! 1! 2! 3! 4!
10.! Invaded!my!privacy.!! 1! 2! 3! 4!
11.!Enjoyed!talking!things!over!with!me.!! 1! 2! 3! 4!
12.!Frequently!smiled!at!me.!!! 1! 2! 3! 4!
13.!Tended!to!baby!me.!!! 1! 2! 3! 4!
14.!Did!not!seem!to!understand!what!I!needed!

or!wanted.!!
1! 2! 3! 4!

15.! Let!me!decide!things!for!myself.!! 1! 2! 3! 4!
16.!Made!me!feel!I!wasn’t!wanted.! 1! 2! 3! 4!
17.!Could!make!me!feel!better!when!I!was!

upset.!
1! 2! 3! 4!

18.!Did!not!talk!with!me!very!much.!! 1! 2! 3! 4!
19.!Tried!to!make!me!feel!dependent!on!

her/him.!
1! 2! 3! 4!

20.!Felt!I!could!not!look!after!myself!unless!
she/he!was!around.!

1! 2! 3! 4!

21.!Give!me!as!much!freedom!as!I!wanted.! 1! 2! 3! 4!
22.! Let!me!go!out!as!often!as!I!wanted.!!! 1! 2! 3! 4!
23.!Was!overprotective!of!me.!! 1! 2! 3! 4!
24.!Did!not!praise!me.! 1! 2! 3! 4!
25.! Let!me!dress!in!any!way!I!pleased.!! 1! 2! 3! 4!
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Appendix(D:(The(Inventory(on(Parent(and(Peer(Attachment(Revised((
(Parent(Items)(

(
((((((((((Almost(Never( Not(Very(( Sometimes( Often( Almost(Always(
( Or( Often(True( True( True( or(
( Never(True( ( ( Always(True(
(
( ((((1( 2( 3( 4( 5! !

(
(

1.! My!parents!respect!my!feelings.!! 1! 2! 3! 4!

2.! My!parents!are!good!parents.!! 1! 2! 3! 4!

3.! I!wish!I!had!different!parents.!! 1! 2! 3! 4!

4.! My!parents!accept!me!as!I!am.!! 1! 2! 3! 4!

5.! I!can’t!depend!on!my!parents!to!help!me!

solve!a!problem.!

1! 2! 3! 4!

6.! I!like!to!get!my!parents’!view!on!things!I’m!

worried!about.!

1! 2! 3! 4!

7.! It!does!not!help!to!show!my!feelings!when!I!

am!upset.!

! ! ! !

8.! My!parents!can!tell!when!I’m!upset!about!

something.!

1! 2! 3! 4!

9.! I!feel!silly!or!ashamed!when!I!talk!about!my!

problems!with!my!parents.!

1! 2! 3! 4!

10.!My!parents!expect!too!much!from!me.! 1! 2! 3! 4!

11.! I!easily!get!upset!at!home.! 1! 2! 3! 4!

12.! I!get!upset!a!lot!more!than!my!parents!know!

about.!

1! 2! 3! 4!

13.!When!I!talk!about!things!with!my!parents!

they!listen!to!what!I!think.!

1! 2! 3! 4!

14.!My!parents!listen!to!my!opinions.! 1! 2! 3! 4!

15.!My!parents!have!their!own!problems,!so!I!

don’t!bother!them!with!mine.!

1! 2! 3! 4!

16.!My!parents!help!me!to!understand!myself!

better.!

1! 2! 3! 4!

17.! I!tell!my!parents!about!my!problems!and!

troubles.!

1! 2! 3! 4!

18.! I!feel!angry!with!my!parents.!! 1! 2! 3! 4!

19.! I!don’t!get!much!attention!at!home.! 1! 2! 3! 4!

20.!My!parents!support!me!to!talk!about!my!

worries.!

1! 2! 3! 4!

21.!My!parents!understand!me.! 1! 2! 3! 4!

22.! I!don’t!know!who!I!can!depend!on.! 1! 2! 3! 4!

23.!When!I!am!angry!about!something,!my!

parents!try!to!understand.!

1! 2! 3! 4!

24.! I!trust!my!parents.! 1! 2! 3! 4!

25.!My!parents!don’t!understand!my!problems.! 1! 2! 3! 4!

26.! I!can!count!on!my!parents!when!I!need!to!

talk!about!a!problem.!

1! 2! 3! 4!

27.!No!one!understands!me.! 1! 2! 3! 4!

28.! If!my!parents!know!that!I!am!upset!about!

something,!they!ask!me!about!it.!

1! 2! 3! 4!

(
(
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Appendix(E:(The(Inventory(on(Parent(and(Peer(Attachment(Original((
(Parent(Items)(

(
! Almost(Never( Not(Very(( Sometimes( Often( Almost(Always(
( Or( Often(True( True( True( or(
( Never(True( ( ( Always(True(
(
( ((((1( 2( 3( 4( 5! !
!
1.! My!parents!respect!my!feelings.! 1! 2! 3! 4! 5!
2.!! I!feel!my!parents!do!a!good!job!as!my!parents.! 1! 2! 3! 4! 5!
3.!! I!wish!I!had!a!different!parents.! 1! 2! 3! 4! 5!
4.! My!parents!accept!me!as!I!am.! 1! 2! 3! 4! 5!
5.!! I!like!to!get!my!parents’!point!of!view!on!!
! things!I’m!concerned!about.! 1! 2! 3! 4! 5!
6.! I!feel!it’s!no!use!letting!my!feelings!show!around!
! my!parents.! 1! 2! 3! 4! 5!
7.! My!parents!can!tell!when!I’m!upset!about!something.! 1! 2! 3! 4! 5!
8.! Talking!over!my!problems!with!my!parents! !
! makes!me!feel!ashamed!or!foolish.! 1! 2! 3! 4! 5!
9.! My!parents!expect!too!much!from!me.! 1! 2! 3! 4! 5!
10.! I!get!upset!easily!around!my!parents.! 1! 2! 3! 4! 5!
11.! I!get!upset!a!lot!more!than!my!parents!know!about.! 1! 2! 3! 4! 5!
12.!! When!we!discuss!things,!my!parents!care!!
! about!my!point!of!view.! 1! 2! 3! 4! 5!
13.!! My!parents!trust!my!judgment.! 1! 2! 3! 4! 5!
14.!! My!parents!have!their!own!problems,!!
! so!I!don’t!bother!them!with!mine.! 1! 2! 3! 4! 5!
15.! My!parents!help!me!understand!myself!better.! 1! 2! 3! 4! 5!
16.! I!tell!my!parents!about!my!problems!and!troubles.! 1! 2! 3! 4! 5!
17.! I!feel!angry!with!my!parents.! 1! 2! 3! 4! 5!
18.! I!don’t!get!much!attention!from!my!parents.! 1! 2! 3! 4! 5!
19.! My!parents!help!me!talk!about!my!difficulties.! 1! 2! 3! 4! 5!
20.! My!parents!understand!me.! 1! 2! 3! 4! 5!
21.! When!I!am!angry!about!something,!!
! my!parents!try!to!be!understanding.! 1! 2! 3! 4! 5!
22.! I!trust!my!parents.! 1! 2! 3! 4! 5!
23.! My!parents!don’t!understand!what!I’m!going!through!
! these!days.! 1! 2! 3! 4! 5!
24.! I!can!count!on!my!parents!when!I!need!to!get!something!
! !off!my!chest.! 1! 2! 3! 4! 5!
25.! If!my!parents!know!something!is!bothering!me,!!
! they!ask!me!about!it.! 1! 2! 3! 4! 5!

(
(
(
(
(

(
(
(
(
(
(
(
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Appendix(F:(Parental(Knowledge(Questionnaire(–(Parent(Form(
!

As!schoolGage!children!get!older,!they!are!often!allowed!more!time!away!from!home!and!with!friends.!So!

parents!don’t!always!know!exactly!where!they!are!or!what!they!are!doing!or!with!whom.!We!are!

interested!in!learning!about!what!parents!do!know!about!their!kids!during!this!age,!how!they!know!it,!and!

what!they!do!to!try!and!keep!their!children!safe!while!also!allowing!them!to!grow!up!and!go!off!and!be!on!

their!own,!which!is!normal!for!kids!to!do!at!these!ages.!So!I!am!going!to!ask!you!a!number!of!questions.!

!

!

First,(let’s(talk(about(what(you(know.(
(
1)! In!general,!what!%!of!the!time!do!you!know!exactly!WHERE!YOUR!CHILD!IS!when!s/he!is!not!at!

school!and!is!off!with!friends?!____________!

!

•! Pick!a!number!between!0!and!100,!where!0!=!you!don’t!usually!know!at!all!where!s/he!is,!

and!100!=!you!know!all!the!time,!where!your!child!is!when!s/he!is!not!at!school!and!is!off!

with!friends.!

!

2)! In!general,!what!%!of!the!time!you!know!exactly(WHAT!YOUR!CHILD!IS!DOING?!____________!
!

•! Pick!a!number!between!0!and!100,!where!0!=!you!don’t!usually!know!what!s/he!is!doing,!and!

100!=!you!know!all!the!time!what!your!child!is!doing!when!s/he!is!not!at!school!and!is!off!with!

friends.!

!

3)! What!%!of!the!time!you!know!WHO!YOUR!CHILD!IS!WITH?!______________!

!

•! Pick!a!number!between!0!and!100,!where!0!=!you!don’t!usually!know!who!s/he!is!with,!and!

100!=!you!know!all!the!time!who!your!child!is!with!when!s/he!is!not!at!school!and!off!with!

friends.!!

(
(
Sometimes!parents!are!happy!with!the!level!of!knowledge!they!have!about!their!preGteen!and!other!times!

parents!wish!they!knew!more,!or!less,!than!they!do.((
(
Which(of(the(following(best(describes(you?(
!

4)! A)!With!regard!to!my!level!of!knowledge!of!WHERE!MY!CHILD!IS!when!s/he!is!off!with!friends,!I!am!

(please%circle%!
!!!!!one%response):!

0!=!Not!at!all!satisfied/happy!about!the!state!of!my!knowledge!

1!=!A!little!!

2!=!Somewhat!

3!=!Mostly!

4!=!Very!satisfied/happy!about!the!state!of!my!knowledge!

!

B)!Compared!to!other!parents!with!children!this!age,!I!think!my!state!of!knowledge!about!this!is!(please%
check%one%%%
%%%%%response):!

____!LESS!than!what!other!parents!know!

____!About!the!SAME!as!what!other!parents!know!

____!MORE!than!what!other!parents!know!

!

!

!
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5)! A)!With!regard!to!my!level!of!knowledge!about!WHAT!MY!CHILD!IS!DOING(when!s/he!is!off!with!
friends,!I!am!(please%!
!!!!!circle%one%response):!

0!=!Not!at!all!satisfied/happy!about!the!state!of!my!knowledge!
1!=!A!little!!
2!=!Somewhat!
3!=!Mostly!
4!=!Very!satisfied/happy!about!the!state!of!my!knowledge!

!
B)!Compared!to!other!parents!with!children!this!age,!I!think!my!state!of!knowledge!about!this!is!(please%
check%one%%
%%%%%response):!

____!LESS!than!what!other!parents!know!
____!About!the!SAME!as!what!other!parents!know!
____!MORE!than!what!other!parents!know!!
!

6)! A)!With!regard!to!my!level!of!knowledge!about!WHO!MY!CHILD!IS!WITH(when!s/he!is!off!with!
friends,!I!am!(please%!
!!!!!circle%one%response):!

0!=!Not!at!all!satisfied/happy!about!the!state!of!my!knowledge!
1!=!A!little!!
2!=!Somewhat!
3!=!Mostly!
4!=!Very!satisfied/happy!about!the!state!of!my!knowledge!
!

B)!Compared!to!other!parents!with!children!this!age,!I!think!my!state!of!knowledge!about!this!is!(please%
check%one%%
%%%%%response):!

____!LESS!than!what!other!parents!know!
____!About!the!SAME!as!what!other!parents!know!
____!More!than!what!other!parents!know!

(
Now(I’d(like(to(talk(about(HOW(you(know(these(things.(
!
Sometimes!parents!learn!things!from!their!kids!by!asking!lots!of!questions,!or!insisting!that!the!child!must!
answer!questions!to!earn!privileges.!Some!parents!don’t!need!to!ask!lots!of!questions!because!their!kids!
like!talking!to!them!and!telling!them!things.!And!sometimes!parents!snoop!around!to!learn!things!and!try!
to!watch!their!kids!or!listen!in.!The!point!is!that!parents!learn!things!about!where!their!kids!are,!and!with!
whom,!and!doing!what,!in!many!different!ways.!!
!
7)! How!do!you!figure!out!WHERE!YOUR!CHILD!IS!spending!his/her!time!when!s/he!is!after!school!and!

off!with!friends?!!
!

Assume!that!you!have!100!coins!to!distribute!across!these!options!below!to!tell!me!how!you!get!your!
information!!!
usually.!If!you!do!not!use!a!strategy!at!all,!then!enter!a!0.!The!total!amount!of!tokens!must!sum!to!100.!!

!!!!!
a.! % Ask!my!child!questions!or!initiate!conversations!that!will!help!me!learn!things!I!want!

to!know!about!him/her.!
b.! %Require!my!child!to!tell!me!things!or!‘check!in’!or!report!things!in!order!for!him/her!to!

earn!privileges!(e.g.,”You!have!to!tell!me!where!you!are!going!or!you!are!not!
leaving.”)!

c.! !Mostly!listen!as!my!child!spontaneously!tells!me!things!s/he!wants!to!share!with!me.!
!
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d.! %Snoop!around!and!try!to!figure!out!what!I!can!without!him/her!knowing!what!I!am!
doing.!

!
e.! % Actively!watch/listen!closely!so!I!know!for!sure!where!he!is!without!asking.!

!
f.! !Others!–!Anything!else!that!you!do!that!we!forgot!to!ask!about?!!

Please!specify:!!
!

!
8)! How!do!you!figure!out!WHAT!YOUR!CHILD!IS!DOING!when!s/he!is!after!school!and!off!with!

friends?!!
!

Assume!that!you!have!100!coins!to!distribute!across!these!options!below!to!tell!me!how!you!get!your!
information!!!
usually.!If!you!do!not!use!a!strategy!at!all,!then!enter!a!0.!The!total!amount!of!tokens!must!sum!to!100.!!

!
a.! % Ask!my!child!questions!or!initiate!conversations!that!will!help!me!learn!things!I!want!

to!know!about!him/her.!
b.! %Require!my!child!to!tell!me!things!or!‘check!in’!or!report!things!in!order!for!him/her!to!

earn!privileges!(e.g.,”You!have!to!tell!me!where!you!are!going!or!you!are!not!
leaving.”)!

c.! !Mostly!listen!as!my!child!spontaneously!tells!me!things!s/he!wants!to!share!with!me.!
!

d.! %Snoop!around!and!try!to!figure!out!what!I!can!without!him/her!knowing!what!I!am!
doing.!

!
e.! % Actively!watch/listen!closely!so!I!know!for!sure!where!he!is!without!asking.!

!
f.! !Others!–!Anything!else!that!you!do!that!we!forgot!to!ask!about?!!

Please!specify:!!
!
!
9)! How!do!you!figure!out!WHO!YOUR!CHILD!IS!SPENDING!HIS/HER!TIME!WITH(when!s/he!is!after!

school!and!off!with!friends?!!
!

Assume!that!you!have!100!coins!to!distribute!across!these!options!below!to!tell!me!how!you!get!your!
information!!!
usually.!If!you!do!not!use!a!strategy!at!all,!then!enter!a!0.!The!total!amount!of!tokens!must!sum!to!100.!!

!
a.! % Ask!my!child!questions!or!initiate!conversations!that!will!help!me!learn!things!I!want!

to!know!about!him/her.!
b.! %Require!my!child!to!tell!me!things!or!‘check!in’!or!report!things!in!order!for!him/her!to!

earn!privileges!(e.g.,”You!have!to!tell!me!where!you!are!going!or!you!are!not!
leaving.”)!

c.! !Mostly!listen!as!my!child!spontaneously!tells!me!things!s/he!wants!to!share!with!me.!
!

d.! %Snoop!around!and!try!to!figure!out!what!I!can!without!him/her!knowing!what!I!am!
doing.!

!
e.! % Actively!watch/listen!closely!so!I!know!for!sure!where!he!is!without!asking.!

!
f.! !Others!–!Anything!else!that!you!do!that!we!forgot!to!ask!about?!!

Please!specify:!!
(
(
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(
Now(let’s(talk(about(WHAT(YOU(DO(to(try(and(keep(your(child(safe.(
(
10)! To!what!extent!do!you!use!each!of!the!following!strategies!to!this!child’s!safety?!

!

Assume!that!you!have!100!coins!to!distribute!across!these!options!to!tell!me!how!much!you!use!each!

strategy.!If!you!!!

do!not!do!a!strategy!at!all,!enter!a!0.!All!the!numbers!have!to!sum!to!100.!!!

.!

a.! % Active!monitoring/watching!(e.g.,!“I!try!to!keep!track!of!where!my!child!is,!doing!what,!

with!whom.”).!Keep!in!mind,!it!doesn’t!matter!how!you!get!this!information,!the!point!

is!that!you!are!monitoring!your!child’s!location!and!activities!and!who!they!are!with.!!

b.! %Teaching,!educating,!reminding,!discussing,!or!stablishing!rules,!so!that!they!can!be!
trusted!on!their!own!(e.g.,!Talking!about!safety,!implementing!safety!rules!such!as!

‘car!does!not!move!until!seat!belt!is!done!up’,!or!imposing!requirements!for!

behaviors).!!

c.! !Limiting!the!child’s!freedom!and!trying!to!constrain!them!(i.e,!their!location,!activities),!

by!not!letting!them!go!off!skateboarding!with!friends,!or!requiring!them!to!be!home!by!

9pm.!

!

d.! %Imposing!consequences!or!punishment!for!unsafe!or!threatening!behaviours.!
!

!

e.! !Others!–!Anything!else!that!you!do!that!we!forgot!to!ask!about?!!

Please!specify:!!

!

(
Generally,(how(much(of(the(time(do(you(think((please&circle&one&response&per&question):(
!

11)!Your!child!keeps!secrets!from!you!about!things!they!did!or!places!they!went!or!people!they!were!

with?!

! 1!=!!Not!at!all!

! 2!=!!Rarely!

! 3!=!Some!of!the!time!

! 4!=!Half!the!time!

! 5!=!Most!of!the!time!

! 6!=!All!the!time!!

!

12)!Your!child!can!be!trusted!to!make!smart!choices!and!keep!themselves!safe!when!off!with!friends?!

!

1!=!!Not!at!all!!

2!=!!Rarely!

3!=!Some!of!the!time!

4!=!Half!the!time!

5!=!Most!of!the!time!

6!=!All!the!time!

!

13)!!Your!child!does!risky/unsafe!things!that!you!would!not!want!them!to!do?!

!

1!=!!Not!at!all!!

2!=!!Rarely!

3!=!Some!of!the!time!

4!=!Half!the!time!

5!=!Most!of!the!time!

6(=!All!the!time(
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Appendix(G:(Parental(Knowledge(Questionnaire(–(Child(Form(
How(Much(Does(Your(Parent(Know(About(You?(

 
As!schoolGage!children!get!older,!they!are!often!allowed!more!free!time!away!from!home!and!with!friends.!
So!parents!don’t!always!know!exactly!where!they!are!or!what!they!are!doing!or!with!whom.!We!are!
interested!in!what!you!think!your!parent!knows!about!you.!So!we!are!asking!you!to!answer!the!questions!
below!to!help!us!learn!about!this.!
!

1)! When!you!are!not!at!school!and!you!are!off!with!friends,!what!%!of!the!time!does!your!parent!
know&where(you!are?!______!!

!
•! So!these!#s!work!just!like!they!do!on!a!test.!A!0!means!that!your!parent!does!not!know!at!all!

where!you!are,!and!100!means!that!your!parent!ALWAYS!knows!where!you!are.!SO,!the!higher!
the!number,!the!more!your!parent!knows!about!where!you!are.!!Understand!how!the!#s!work?!

!
2)! Now,!pick!a!number!between!0!and!100!to!tell!me!what!%!of!the!time!your!parent!knows%what(
you(are(doing!when%you%are%not%in%school%and%you%are%off%with%friends:!________%!
!
! ! !

3)! Now,!pick!a!number!between!0!and!100!to!tell!me!what!%!of!the!time!your!parent!knows%who(
you(are(with!when%you%are%not%in%school%and%you%are%off%with%friends:!________%!

!
! ! !
Now(I’d(like(to(know(about(HOW(your(parent(learns(these(things(about(your(life.(
Sometimes!parents!learn!things!from!their!kids!by!asking!lots!of!questions!or!insisting!that!the!child!must!
answer!questions!before!they!can!go!with!friends.!Some!parents!don’t!need!to!ask!lots!of!questions!
because!their!kids!like!talking!to!them!and!telling!them!things.!And!sometimes!parents!snoop!around!to!
learn!things!or!try!to!watch!their!kids!or!listen!in.!The!point!is!that!parents!learn!things!about!their!kids!in!
many!different!ways.!!
!
4)! How!does!your!parent!figure!out!WHERE(you(are!when!you!are!off!with!friends!after!school?!!

%
Use&#s&between&0&and&10.%Read%each%thing%below%and%enter%a%#%to%show%me%how%much%your%parent%
does%that%to%find%out%where%you%are.%If%your%parent%never%does%that%then%enter%a%0.%If%they%do%it%a%lot,%
then%enter%a%bigger%number%than%0.%So%for%all%the%things%they%do,%enter%a%#%to%tell%me%how%much%they%
do%it.%All%the%#s%have%to%sum%to%10%when%you%are%finished%so%I%know%what%they%do%and%how%much%they%
do%it.%
%
a.! % Ask!you!lots!of!questions!or!initiate!conversations!that!help!her/him!learn!where!you!

are!going.!
b.! %Require!you!to!‘check!in’!or!report!things!to!earn!privileges!(e.g.,!you!have!to!say!

where!you!are!going!or!you!are!not!allowed!to!go!with!friends).!
c.! !Mostly!listen!as!you!talk!and!tell!them!things!about!where!you!are!going!.!

!
d.! %Snoop!around!(e.g,!your!room,!phone,!etc)!and!try!to!figure!out!what!s/he!wants!to!

know.!
e.! % Actively!watch/listen!closely!to!see!where!you!are!going!or!what!your!friends!are!

saying!about!where!to!go.!
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5)((((How!does!your!parent!figure!out!WHAT(you(are!doing!when!you!are!off!with!friends!after!school?!!
%
Use&#s&between&0&and&10.%Read%each%thing%below%and%enter%a%#%to%show%me%how%much%your%parent%
does%that%to%find%out%what%you%are%doing%with%friends%after%school.%If%your%parent%never%does%that%then%
enter%a%0.%If%they%do%it%a%lot,%then%enter%a%bigger%number%than%0.%So%for%all%the%things%they%do,%enter%a%#%
to%tell%me%how%much%they%do%it.%All%the%#s%have%to%sum%to%10%when%you%are%finished%so%I%know%what%
they%do%and%how%much%they%do%it.%
%
a.! % Ask!you!lots!of!questions!or!initiate!conversations!that!help!her/him!learn!where!you!

are!going.!
b.! %Require!you!to!‘check!in’!or!report!things!to!earn!privileges!(e.g.,!you!have!to!say!

where!you!are!going!or!you!are!not!allowed!to!go!with!friends).!
c.! !Mostly!listen!as!you!talk!and!tell!them!things!about!where!you!are!going.!

!
d.! %Snoop!around!(e.g,!your!room,!phone,!etc)!and!try!to!figure!out!what!s/he!wants!to!

know.!
e.! % Actively!watch/listen!closely!to!see!where!you!are!going!or!what!your!friends!are!

saying!about!where!to!go.!
!

6)! How!does!your!parent!figure!out!WHO(you(are(with(when!you!are!off!with!friends!after!school?!!
%
Use&#s&between&0&and&10.%Read%each%thing%below%and%enter%a%#%to%show%me%how%much%your%parent%
does%that%to%find%out%who%you%are%with%when%you%are%off%with%friends%after%school.%If%your%parent%never%
does%that%then%enter%a%0.%If%they%do%it%a%lot,%then%enter%a%bigger%number%than%0.%So%for%all%the%things%
they%do,%enter%a%#%to%tell%me%how%much%they%do%it.%All%the%#s%have%to%sum%to%10%when%you%are%finished%
so%I%know%what%they%do%and%how%much%they%do%it.%

!
a.! % Ask!you!lots!of!questions!or!initiate!conversations!that!help!her/him!learn!where!you!

are!going.!
b.! %Require!you!to!‘check!in’!or!report!things!to!earn!privileges!(e.g.,!you!have!to!say!

where!you!are!going!or!you!are!not!allowed!to!go!with!friends).!
c.! !Mostly!listen!as!you!talk!and!tell!them!things!about!where!you!are!going.!

!
d.! %Snoop!around!(e.g,!your!room,!phone,!etc)!and!try!to!figure!out!what!s/he!wants!to!

know.!
e.! % Actively!watch/listen!closely!to!see!where!you!are!going!or!what!your!friends!are!

saying!about!where!to!go.!
!
(
Generally,(how(much(of(the(time(do(you:(
!
7)! Try!and!keep!secrets!from!your!parent!about!things!you!did!or!places!you!went!or!people!you!were!

with?!(circle!one!number)!
!
! 1!=!!Not!at!all!
! 2!=!!Rarely!
! 3!=!Some!of!the!time!
! 4!=!Half!the!time!
! 5!=!Most!of!the!time!
! 6!=!All!the!time!!

!
!
!
!
!
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8)! !Do!risky/unsafe!things!that!your!parent!would!not!want!you!to!do?!
!

3!=!!Not!at!all!!
4!=!!Rarely!
3!=!Some!of!the!time!
4!=!Half!the!time!
5!=!Most!of!the!time!
7!=!All!the!time!!

(
!
!


